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Dr. (Mrs.) J.K PILLAI m.A,, M.Ed. Ph.D. 


Vice-Chancellor 
Mother Teresa Women’s University 
KODAIKANAL. 


This book is the outcome of a national workshop spon- 
sored by the Indian Council of Social Science Research, New 
Delhi, organised by the Department of Education, Madurai 
Kamaraj University from Sth to 7th November, 1981. 


The goal of the Workshop was to explore ways and means 
of enriching educational research from related disciplines such 
as, Philosophy, Psychology, Sociology, Economics, History 
Political Science and Management Science. 


The Workshop tried 1) to identify educational problems 
which could be studied in the context of the related social 
sources, (2) select priority areas in the new and emerging 
areas bordering education and allied social science research 
(3) develop special skills and competencies in designing research 
proposals in the above areas and (4) develop appropriate 
methodologies, constructs, tools and techniques for studying the 
identified problems. 


Scholars from different disciplines presented papers and 
several others participated in the discussion of the theme of 
the seminar. The papers are grouped into various sections and 
each section has an overview. 


The First Section deals with the study of education and 
the interdisciplinary models and approach to be used. The 
Second Section describes how educational research could be 
enriched through associations with Philosophical enquiry. The 
third points out the need for Psychological approach to 
educational research. The next section explains how a socio- 
logical view point is necessary for research and education. 
The fifth section points out that economic aspects of Education 
should be given top priority in educational rcsearch; Looking 
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universities are breaking new grounds and include the latest 
and most recent -developments in the study of Education, 
depending on the academic inclinations and the experiise of 
the departmental staff Educational Technology which comprises 
systems approach io Education, programmed instruction, per- 
sonalized system of instruction, modular scheduling etc, is one 
area of specialization of the Department of Education of Madura 
Kamaraj University. The new direction of the university Of 
Kerala is specialisation in Environmental Education, Science 
Education, Mathematics Education, and pre-school Education. 
Calicut seems to be interested in Nonformal education and Psy- 
chometry: Karnatak University in Educometry, S.V. University 
offering Economics of Education and Experimental Education, 
Bangalore offering Advanced Educational Sociology Communica- 
tion and Education etc. Madras. University offers two groups 
of elective subjects, one dealing with Science Education, 
Language Education, Mathematics Education etc. and the other, 
education at different levels such as pre-primary education, 
secondary Education, etc. h 

In addition to the core and elective papers, dissertation 
is compulsory in all the universities execpting the correspon- 
dence MEd. of Annamalai and Madurai-Kamaraj Universities 
where theory papers in lieu of dissertation are offered. 

B.A. 

Education is offered as a subject of study at the under- 
graduate level only by the Karnatak elle in the affiliated 
arts colleges. 

M.A | M Se. 

Andhra and Osmania Universities offer two. years, M A. 
programme in Education, originally started as liberal course 
but recently there is a move to make it equivalent to M.Ed. 
with inclusion of some teaching practice. The criticism is that 
the courses offered for the M.A. as liberal studies programme, 
are not very different. The Regional College of Education 
Mysory offers, besides B.Ed., M.Ed. and Ph D., a two year 
M.Se., Science Educatien course. 


| 5 
M. Phil. ee 

From the available aida, it is seen that at least 
seven universities offer M Phil courses in Education. The course 
is generally of two semesters and there is a large variation 
in course content. Advanced Research Methodology and Dissert- 
tation are uniformly offered in all the universities In 
Sri Venkateswara University ‘the M. Phil course is primarily a 
research training course with two written papers and dissertation. 
University of Kerala has designed the M.Phil course oriented 
towards Mathematics and Science Education for masters degree 
holders in Science and Mathematics. Calicut University offers 
a flexibile programme with four compulsory papers and one 
dissertation and the details of syllabus are worked out for 
each individual student. In the university of Madras three 
written papers with a dissertation are offered, one of the 
written papers being an internal paper. Madurai Kamaraj- 
University offers two programmes, one as a Pre-Ph D.pregramme 
for the M.Ed. candidates and another interdisciplinary M Phil 
for candidates with a good masters degree in any of the 
related disciplines such as Philosophy, Psychology, History, 
Sociology, .Economics and Political science. The aim of tbis 
interdisciplinary M Phil is to introduce the social science 
scholars to studies in Education and enable them 10 siudy 
educational ‘problems related to their parent disciplines. 
Ph.D 
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All the universities register students for the Ph D. degree 
and on analysing the topics, it is seen that the area covered 
is not thematic in ıhe correct sense but there is an attempt 
to focus on ceıtain areas. University of Kerala seems to have 
done a fair amount: of work on Folklore Education, Environ- 
mental studies, Language Education and preschool education. 
S Y University is currently engaged in research on Reading, 
Bangalore on Psycho-Social-Economic correlates of Scholastic 
achievement. Calicut University on models of non formal edu- 
cation for culturally deprived. University of Madras on micro 
teaching and feedback analysis, Madurai Kamaraj University 
on individualization of instruction and teaching competencies 
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and M.Ed. courses mostly for teachers in service. The M.Ed 


correspondence course is criticized on the score that they 


are sacrificing the research element by offering theory, papers 
in lieu of dissertation. | | | 
3. Limitations, controversies and Achievements : 
| The very fact that tbe departments of Education were 
started only recently in the Southern universities has proved 
to be a great strengih. These departments have managed to over- 
come some of the weaknesses wbich other older departments 
had developed during the forties and the fifties. Some of the 
weaknesses associated with the study and research in Education 
are: | | at 

1. The study of Education has been dominated by the 
Teacher Education; mostly school teachers have availed themselves 
of the opportunities to study “Education” at the post graduate 


level. | 

2, Teaching and study of Education is disjointed and 
disintegrated, and it is more a “series of unrelated pursuits on 
a confused discussion of educational problems. where, 
philosophical, historical, psychological or sociological or other 
issues jostle against one another, none being adequately dealt 
with”. 

3. Educational research has failed to cater to the educational 
needs of the country. It has failed to provide meaningful 
solutions to real problems of Indian social cenditions. 

4. Educational researches are rather introverted and very 
little effort has been taken for enriching educational research 
by bringing together various disciplines. Many factors have 
limited the full development of Education as a subject. of 
study in its own right. The controversies such as, 
—whether it is a discipline or a field of, study, 


—whether it isa liberal or professional study, 
—whether Education is essentially a practica) achivity Or a 
‘theoretical pursuit. er 
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minimise the costs on development and maximise the returns. 
In these terms, the role of an educational researcher is that 
of ‘a friend, philosopher and guide’ to the educational planner, 
policy - maker and administrator. Such a role cannot be under- 
played in a developing society like India where the investment 
on education itself is 4 percent of the total national expenditure 
(Data from VI Five Year Plan) and that on research is hardly 
4 percent Every rupee spent on educational research has to be 
utilised to the maximum advantage of planned socio-economic 
(including demographic, political, psycho-social etc.) changes 
and development -efforts. 

Criterion T: 


Identification of problems and priorities in educational 
research has to be made in the context of the forgoing frame 
work. It would. be advantageous to initially identify the wide 
variety of problems in educational research and then lay down 
priorities The objectives of national development. (especially 
social and economic development) as defined in the constitu 
tion, the amendments to the constitutions there in : documents 
on planning with special reference to the VI Five Year Plan, 
the outlines of sub-plans (plans for weaker sections of society), 
the minimum needs programme: other plan-documents such as 
perspective plans, reports (of committees and commissions); 
etc., would be the sign-posts for identification .of -problems 
and priorities. Problems of research. in . education may. be 
broadly classified into two. types: | 


(a) Planned efforts in using education asan instrument 
of social and economic change : special reference is made here 
to the various levels of education such as the primary, the 
secondary and university education; technical and technological 
education; vocational education etc; Research 1s possible not 
only in the various levels and forms of education taken as 
independent units but also regarding the relative advantages 
in investments on such levels and forms ‘of education; the 
investment strategies and socio-economic returns from the same for 
individuals and society as a whole. Questions of social and 
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economic mobility, sócial change, social stratification; implications 
of such mobility and change for emotional integration and 
national stability; equalisation of educational opportunity- 
socio-economie implications of “sponsored mobility” in contrast 
to “contest mobility”; returns to education of women, physically 
handicapped, socially disadvantaged persons; regional imbalance 
in educational and socio economic development and the role 


of education in narrowing or widening, such imbalances; etc., 
are all illustrations of problems. They are merely suggestive. 
Research on curriculum, the learning process, evaluation practices 
etc, may also gyrate around these problems. 


(b). Planned efforts in social and economic change where 
education is an integral component Many efforis in development 
(rural, urban, rural-urban continuum) pre-suppose certain 
conditions for their success. The planner, the policy - maker 
and the administrator may not be aware of such pre-conditions 
or simply ignore them. For instance, society may offer many 
development oppurtunities for the ruralite. Apart from the 
intrinsic merit of these opportunities, response to such 
opportunities also lies in the (level of aspiration, needs, 
education etc;) motivations of the ruralite (Twenty can carry 
a horse to the pond; but the horse alone has to drink). 
Rural response to development also depends upon the level of 
education of the ruralite. To what extent, taking note of 
economic level and social class of the ruratite, is education 
a factor in development planning. The field of non-formal 
education provides rich possibilities in preparing the ruralie 
for development-response. Similarly, there are many develop- 
ment efforts the success of which depends upon the training, 
perception and field level efficiency of the functionaries 
in such efforts. Tne planner may either be: unaware. or 
deliberately ignore these requirements: The MED Row er needs of 
development need attention. 
Criterion IT. é pr 
Learning from what ee are doing: 

India is not the only developing country in the sd 
There are. many other such countries, Research is being 
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It is thus clear that studying naturalistic-amoristic disciplines 
provided the student with a firm basis for learning grammar, 
natural regions and their products, aspects of psychology, art, 
relegion, customs, social relations, theory of communication, 
understanding of symbols, varieties of expression overt and 
covert, direct and indirect, mild and strong, techniques of 
classification and re-classification and applied dialectic. It is 
possible that many students would have dropped out various 
stages of this process. Still their learning was not a waste. 
Many of them could still appreciate good drama and literature. 
But those who could enter into all the classifications grammar, 
symbols etc. implied in aham were introduced systematically 
to the higher form of learning which prepared them for ser- 
vice in the court, war, public life and religion. Many of them 
did original or even ‘reversed’ application of what was taught 
in aham literature and grammar example if a war episode can 
be a covert simile for gossip around a love affair, why not 
a love poem itself be used to communicate secret information 
in war? After all vetci is kurinchi’s ‘external’. Absence of ex- 
plicit evidence or grammar does ‘not weaken this argument 
because (I) this refers to the realm of the secret which would 
not be recorded (2) this is done by the advanced scholar who 
has passed beyond grammar. 

When we take higher works like Maduraikkanchi we can 
see the culmination of the training obtained through these 
disciplines. The Pandya Prince is taken by his guru on an 
excursion into the History of his Kingdom (what earlier Paranar 
could have given only in latent simile), the various natural 
regions, their products and their economic value, the markets, 
the customs of the people, the need for justice and the highest 
ethical goals. We also see in this treatment excellent models 
of what we would now call environmental education, or even 
what Shafter would call ekistics (i.e, environmental education 
with a built in disciplinary base). 

B. THE MUTTAMIZH (Three-fold Tamil) 

Tamil, in the context of the discussions above, is much 

more than a language or even literature. It is considered as a 
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system of preserving and processing all relevant knowledge available 
to the people of the region according to certain accepted patterns 
of symbols, conventions. codes, disciplinary syntax, specialised 
language, affective stance etc, in the framework of an intellective 
and instructive community. In the muttamizh concept Tamil 
can be thought of as a supersystem which includes not only 
the cognitive aspects of science and literature (iyal), but also 
the disciplined affective components (isai=music) and 
Psychomotor components (natakam =dance=drama). Many 
of the works attributed to the early Sangam in the area of 
dance and music are now extinct. However, it is possible to 
reconstruct in some measure the interdisciplinarity in muttamizh 
from cilappatikaram which is fortunately available to us even 
though some valuable portions from the commentaries, particularly 
those relating to dance and music have been lost. We shall 
briefly present here an analysis from arangetru katai and 
from aicciyar kuravai. One represents the interdisciplinary 
analysis from and (intellectual) elitist perspeciive, the other 
from a folk perspective. 


In arangettu katai the education and formal presentation 
of the danseuse Matavi is explained. It explains the competencies. 
required of the masters in the several fields who have presu- 
mably instructed and are accompanying Matavi in this dance. The 
dance master is expected to know both the folk and classical 
forms, the eleven dance types and the corresponding types of 
song and drum, the eight styles of musical elaboration, 
various rhythm types, gestures for beauty and for expression 
of. ideas, clearly demarcated analysis of different -styles of 
dancing. The musician is expected to know. the different 
anguages and musical tonality appropriate to each, the style 
of Presentation of flute, Yal- (stringed instrument), drum and 
voice, the idea intended by the poet and how. to relate all 
these appropriately to dance. The poet who composes and 
renders the song is expected to be a master of all aspects 
of Tamil besides being aware of the King's court (classical) 
style and the popular (folk) style in dance presentation and 
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the classification of shades, order, stress, and quality in music. 
Similarly the experts in drum, flute, and yal are also expected 
to have a keen insight into musicology and into the other 
musical forms as well as into dance forms, poetry and singing 
styles. 


A still more interesting ¡nterdisciplinary insight is seen 
in Aieciyar Kuravi where a circle is drawn (with possibility 
of twelve segments, each representing a musical note correspon- 
ding roughtly to the seven white and five black notes of the 
harmonium), and seven girls being named after the seven notes 
of the musical scale. There isa hint that there is actually a 
transposition of music scales by the change of the tonic (Sa 
or Kural) as the dance progresses. In a paper presented in 
the First World Malayalam Conference Smt. Leela Omceri 
gave a demonstration of a reconstruction of the singing. She 
sang in the style of the old sopana Sangitam, a folk tradition 
of the distant past. The emphasis here was on the slow 
alapana style with weight on different notes, but without change 
of raga. The models developed by the Prof. Ramanathan, Dr. 
Premlatha School. would yield a change of raga by treating 
different notes of the scale as tonic, for example, if mohanam 
is produced by taking any given notes Sa, and then if ri is 
taken as sa and the same notes are played madhyamavati 
will be produced, if ga is treated as Sa, the same notes will 
field hindolam, if pa treated as Sa the same notes will yield 
suddha saveri, and if da is treated as sa, suddha danyasi. 
These are complex musicological points which arise from 
simple folk dance rotation and from folk song permutations 
without very complicated skill variation. It is interesting that 
Illango has been able to see this complex musicological and 
multi-perspective analysis in the ordinary folk art situation. 
Leela Omceri proceeds to see the metaphysical significance of 
the dance circle divided into a possible twelve segments in its 
relation with the 12 segments of the celestical sphere. In the 
light of this one begins to understand why a folk dance of 
the people with a musicological variation can be expected 
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Politics : attempts to study the political relationships of 
man. Ideologies; systems, elections, trends, im- 
pact, governmental policies, political party affili- 
ations, tenancy, owner rights, etc. 


History : tries to study the activities of the races. Reforms 
impacts, acts, proclamations, relics. monuments 
etc. 

Sociology : explains the social relationship of man. Struc- 


tures, functions, forms, relationships, processe- 
size, quality, law, organisations, etc 

Education: the content of education is teaching and learn- 
ing. Different developments, such as, physical, 
mental, moral, emotional, attitudinal, methods 
of teaching and learning are the variables. 


Psychology : deals with the behaviour of man. Reactions, 
emotions, opinions, attitudes of individuals, etc. 


TYPES OF VARIABLES 


Deper ding upon the nature of variables, the variables, are 
classified in a number of ways. One classification may be 
(i.) variables of continuous series.‘ e.g. achievement test scores, 
and (li.) discrete variables. e.g. children in a family. 


Variables are also known as Two valued variables and 
multivalued variables, with reference to the number of strata 
possible within the variable. Sex is atwo valued variable 
whereas social status is a multi valued variable. 


Variables are again classified as independent and depen- 
dent variables. An independent variable is the antecedent and 
the dependent variable is the consequent. These terminologies 
are mainly used in experiments. In experiments, independent 
variable is the treatment variable or the manipulated variable 
or otherwise known as active variable. In non-experimental 
studies, this variable is known as variate. A variate is a 
variable whose relationship to criterion is being studied. Here 
the variate is characteristic or experience shared in common 
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way that schools are provided and managed, or. are the 
problems facing us so great that we cannot afford the luxury 


of social principles? 
3. The curriculum: 


What, if anything, is worth knowing for 1ts own sake? 
Is the pursuit of truth the highest pursuit of man and if so, how do 
we know? Is there such a thing anyhow or is there only 
“warranted assertability?”” What it isto be rational? Is it to 
have good reasons for all ovr beliefs or is this an- unrea- 
sonable requirements. Are there various levels of knowledge in 
the Platonic sense of in the Comtean sense, and. is- this 
significant in planning a curriculum? Are there. disciplines 
required for a soundly based curriculum or can we organise 
knowledge in any way we like for any purpose we like? Could 
the whole curriculum be organized around the needs and inte- 
rests of the child? What, indeed, are “needs” and “interests?” 
Could the curriculum be arranged: around problems so that 
the whole school day is an exercise in problem solving? What 
is a problem and what does it mean to solve it? Is there a 
structure of knowledge as is fashionable these days, and what 
is meant by “structure”? 
4. Teaching and Learning : 


Is teaching any form of influence or must one perform 
certain specified acts? Is it true that “if you have ‚taught that- 
someone should have learned”? What is the relationshi p between 
“teaching” “telling”, and “training”, “drilling”, and “indoctrina= 
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of education in shaping the individuals,the society and the relation 
between the two. Likes and dislikes developed by individuals and 
societies impart character gcod or bad and education 
goes a long way in moulding likes and dislikes. Aristotle observes: 
‘The pleasure or pain that enforces upon actis isto be taken 
asa symptom of a man’s dispositions. For he who abstains 
from physical delights and rejoices in doing so is temperate, 
whereas he who experiences only vexation is self indulgent: 
and he who stands his ground against terrors and rejoices in 
doing so is courageous, while he who is pained is a coward. 
Moral virtue then is concerned with pleasures and pains; it 
is because of the pleasure involved that we perform bad 
actions and because of the pain involved that we abstain from 
noble actions. Hence we should be trained from youth up- 
wards—-— in such a way as to take pleasure in and to be 
pained by what we ought. That is the right education”. 





If through class room teaching it is possible for asses- 
sing an individual’s disposition and moulding it towards a 
desired end, the same must be possible in respect of the 
society. So long as the civil society is the individual writ 
large, the organic nature of the community determines the 
nature of education. But in modern states, where there is all 
sorts of alienation including the social and political, the task 
of the educationists becomes very difficult since they have to 
perform their task independently of the state but itis a task 
they perform for the state. There are two aspects of problems 
concerned with education especially relevant to India. The 
qualitative and the quantitative. The quantitative is easier to 
solve since it merely raises the question ““Should all be edu- 
cated?”” Since education is a social responsibility in the 
interest of society the answer is always yes; but the qualita- 
tive aspect poses serious problems. For it deals with levels of 
education, the nature of education and the tools of educat- 
ion. Both these aspects raise important economic and finan- 
clial questions. An average politician or legislator expects at- 
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The modern political theorists im their analysis of the 
political systems have shown interest in the process of political 
development and modernization. They have laid much emphasis 
on the concept of stability. Stability of a political system depends 
on two factors namely, legitimacy and effectiveness. Legitimacy 
implies the acknowledgement of authority, laws and _ policies. 
Effectiveness means the capacity with which the political system 
converts the inputs (supports and demands) into outputs 
(policies and actions) on the basis of proper feedback. Legitimacy 
and effectiveness are related to each other. A political system 
will be legitimate if it can be effective and if it is effective 
it will be legitimate Both legitimacy and effectiveness depend 
on the type of political culture prevailing in a political 


system. 


Political culture encompasses beliefs, values, behavioural 
norms, attitudes which have some impact on political traditi- 
ons, behaviours and institutions. In all political systems the 
prevailing political culture functions in three interrelated roles. 
First of all the political culture functions as a framework for 
perception and evaluation. The political culture defines what 
is a good or preferred kind of system, what kinds of political 
goals and values ought to be pursued, what standards of 
political conduct are appropriate for government officials and 
citizens, what the rights and responsibilities of citizens are, 
what roles individuals ought to play in political processes, 
and what standards ought to be applied in judging political 
institutions and behaviour as good, just or rational. A political 
culture produces the following three. types of political orient- 
atiens that affect attitudes and behaviour. 


1. Cognitive orientations : 


Cognitive orientations pertain to knowledge and awareness 
of political objects and events. A political culture conditions 
the perception of the political system and its processes and 
the extent to which people pay attention to and focus on 
political events. ES 
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er hardly any participation in politics’. In this world where 
politics is unavoidable or inescapable, political-alienation of 
students may be psychologically viewed as a maladjusted 
behaviour. Internalisation of political norms, values and beliefs, 
er in other words, ‘Political socialisation’ may be regarded as 
an important developmental task of the students. The inter- 
disciplinary researchers of political education may investigate to 
identify the sociological and psychological factors associated with 
political alienation of students. The area of political alienation 
may be widened, through interdisciplinary research, by studying 
the personality patterns of politically alienated students, their 
attitude towards education, their academic success, etc, and 
by comparing these students with isolated students in the 
elass-room. One may wonder why priority should be given 
for political alienation of students; it is because the political 
socialisation of students, preventing them from alienation, is 
one of the social responsibilities as well as the political functions 
education to-day. 


7.00 Political climate | 

= Every teacher creates a political climate in the class 
room by way of preaching deliberately or unintertionally, cons- 
eiously or unconsciously the particular political ideology, that he 
has acczpted. The political climate is also created in the class 
room when the students engage themselves formally or iofor- 
mally in discussing about the political aspects. Every teacher 
and student may be certainly following and supporting a 
particular political ideology like Liberalism, . Socialism, 
Communism, Fascism, Democracy, Radicalism, Rationalism, 
etc. Researches. can be done on “how frequently a particular 
political climate is brought in the classroom; how far. our 
teachers are political ideology-oriented or how far our teachers 
‘teaching style’ is “politically indoctrinatory?”” Or how often our 
teachers politically interact with students in the classroom? 
Can we categorize the political climate of the classroom in 
accordance with the effects of the teaching styles associated 
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OVERVIEW 


Lack of properly trained personnel and lack of eommunity 
patticipation in decision making are the main reasons for the 
deterioration in our educational system. To rectify these errors 
and to plan effectively, knowledge about management science 
is necessary. Educational problems, mainly in administrative 
set- up should be attacked in this point of view. 


Four papers come under this section. The first paper 
explains management concepts relevant to research in education 
Certain salient features of research in management are explained 
in the present day context in a systematie manner. Manage- 
ment eoncepts are viewed in terms of systems and sub-systems- 
Systems approach to research in education is illustrated. 


The paper on “educational administration?” deals with 
administrative problems in schools and colleges. Some of the 
problems, which are supposed to be the main causes for the 
present deterioration of educational standards are pointed out. 
The paper gives special attention to the need for an effective 
educational administrative set up. Further, the paper prebes 
into the positive remedial measure of a good administrative 
pattern and certain steps for development are also listed out. 


The next paper, after giving definite for educational 
planning, list the priorites fixed by the Planning Commission 
for implementation and development in education. Varying 
points of view on the mode of fixing priority is discussed, five 
year plans are studied from the point of view of the priority, 
fixed. Defects are pointed out and explained. Elementary, edu- 
cation, adult education, Secondary education and higher educa. 
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“Educational Adiainistration’’ in India, especially the 
most im»ortant component of it,namely administration of colleges 
and schools isa fertile area offering varieties of problems for 
the researchers in Education. The need for the importance of 
the right type of education to any developing country like 
India cannot be underestimated. It is education that will 
determine the level of prosperity, welfare aud security of the 
people. Our success in the great enterprise of national reconstruc 
tion with the principal objective of raising the standards of 
living -of our people -will-largely depend upon the quality and 
the number of students produced by our schools and colleges. 
Hence, as the Education Commission Report (1964-66) rightly 
points out, “it has become urgent to revaluate the role of 
education in the total programme of national development to 
identify the changes needed in the existing system of education’ 
if -itis to play its proper role, and to prepare, programme of 
‘educational development to implement this programme with 
determiniation and vigour”. 


But it is a pity, that, eventhough more than fifteen 
years have passed since this important document as published, 
we have not made significant attempts in achieving this goal, 
of course atthe planning level, we have succeeded in -many 
respects. But in execution we have failed and failed miserably. 
Change, if any, are peripheral and things remain thesame at 
the grass root. That is why our colleges and schools continue 
to be in the same old pattern and are not oriented to serve 
as “charge agents’ of our community. 


É Prof. S. SELVARAJ, 
Principal, = 
Kamarajar' College, 
Tuticotin, , ” 
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We all agree and we have been saying. it for years. toge- 
ther that the country needs a System of school and university 
education which produces a high proportion of competent 
professional manpower to increase. Productivity and to promote 
economic growth of the nation. But what we have all these years isa 
system that produces a large proposition of indifferently educated 
graduates of arts, science and commerce many of whom remain 
unemployed for years together and are even unemployable and ~ 
we have not done anything to rectify this defect. ` 

As one who has been: associated’ with the: educational: 
administration fora fairly long period, I would:like to identify 
ai few problems which are the main causes for the present 
Géterioration of educational standards in our country. 


l. The lack of community participation in deciding the right 
type of educational needs The community is largely unconcerned 
with what is going on in schools and colleges I have come 
across many parents who send their children’ to’ schools and 
eolleges because they have no other alternative. 


2. The present system is too academic to be of material help in 
increasing mational wealth and productivity. Ours is rather a 
degree oriented system-we all feel satisfied if a school or 
college produces very good results in the government or university 
examination-we are unconcerned’ whether right type of training 
is given to our children in the educational institutions and whether‘ 
results are achieved by fair means and whether the results really 
indicate the true achievement levels of' the students.” 


3. We have not developed non-political educational organi- 
sations consisting of educationists and parents which could 
interact with schools and colleges and motivate them to offer 
innovative educational . programme and which could evaluate 
the: performance vof'a ‘school or college in its role of producing 
useful citizens’ to the community. If any we could establish — 
and successfuly ‘maintain such organisation _ we: could . prevent... 
effectively political. interference in «our «schools:and: colleges and 
prevent student unrest. 
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4. The educational administration both at the central and 
state levels is very ineffective. 


Let us now analyse in detail the need for and effective 
educational administrative set up, the type of personnal to be 
recruited to the top posts, the need for training and retraining 
er the educational adminisirators and the role that educational 
research can play in building up a sound educational administrative 
set up in the country. 


Radical reconstruction of education will be possible only 
when the educational administration is adequately strengthened 
and only when we develop a team of dynamic, devoted and 
dedicated team of educational leaders in the country Educational 
administation js essentially a matter of faith and vision bold and 
courageous leadership, and proper handling of human relation 
The importance of securing the right type of peronnel for 
educational administration carnot be over emphasized, 


The existing facilities and arrangements for the training 
of educational administrators are inadequate Training for an 
educational administrators is need not only because of the 
difficult -and complex task he has to perform, but mainly 
because to orient him to the programme of educatioral expansion 
and improvement. 


The task of the educational administrator is so heavy 
that he gets no time to read and to keep himself abreast of 
educational thought. Heace an in-service, programme of 
about two months to every administrator in every five years 
of his service must beimplemented. In addition they should be 
encouraged to attend conferences, seminars and workshops. 


At present educatienal administration suffers from an 
overemphasis on uniformity and rigidity All the schools in the 
siate are regulated and governed by the order of a sinele person, 
the Director of Schcol. education. Almost every detail ot 1he 
management of the school is regulated by his depariment. 
In a similar way hundreds of colleges are affiliated to one 
university; they have a common board of studies and controller 
to organise and control the examinations and to declare the 
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regard te education has been financing, i,e.,. allocation of 
funds for various sectors, irrespective- of the fact. that no-pre- 
paratioo was made for the, utilisation of the funds, with the 
results that funds were’ either wasted, during the five year 
plans, or unutilized. Statistics reveal that. roughly 10%. of 
the funds were not utilized at all. The major task, therefore, 
is implementation of the educational programme. rather than 
spending funds. 


Now a pertinent question arises here. Even if-we take 
into consideration the above nine dimensional priority - design 
what should be the actual basis of fixing priorities. 


The first is the FOUNDATIONAL basis. Whatever sector 
of education is the very foundation the educational programme 
that must be given the first priority. Unless the foundation 
is strong no multistoreyed building can be built over it. The 
second is the structural basis, As a total structure of the 
building is to be planned soon after the foundation, so the 
preseat structure of education must be improved and priority 
must bs given to this aspect. The third is the basis of 
neglected sphere. There might have remained certain important 
sectors totally neglected even after tmproving the total structure. 
The fourth is the maintenance basis. Whatever has been con- 
structed has to bə maintained properly and consolidated. The 
„fifth is the improvement and decorational basis. Timely im- 
provements in all the educational spheres need to be made, 
and deterioration checked. The last is the expankiönal ‘basis. 
The existing construction, well-founded, well-designed, well- 
maintained and well-improved upon can be expanded. 


Now let us study the five year plans from the points 
of view of the priorities fixed. We find that inspite of the 
rapid expansion of education and completion of a number of 
‘projects, a number of glaring defects are discernible now at 
the end of. the five year, plans. 
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The first defect is the absence of long term. planning. 
Each plan had its immediate targets But the five plans together 
do not make one comprehensive whole. It would have been 
better if we had prepared 25 years plan, and subdivided the 
same in five parts. In this respect we realise the wisdom of 
-Sargent Commission who tried and outlined educational deve- 
lopment over a period of 40 years. 


The second defect is the tempo of expansion. We 
become too much enthusiastic in implementing the directive 
of aricle 45 of the constiution, and tried to hurry down 
compulsory education everywhere. We could not imagine the 
consequences of compulsory education drive. The unprecendented 
‘expansion at the elementary stage, created pressures from 
below mounting up in University sectors. First the elmentary 
education was the minimum, but then the secondary education 
became the minimum and higher education the optimum. Still 
larger expansion took place in the sector of vocational tech 
nical and professional education, and it became difficult for 
‘the state Governments to cope up with the same. 


The third defect was quantity at the expense of quality. 
We paid our attention more to quantity thaa quality although 
much of the finances were not involved in some sectors, 
promoting quality, eg. preparation of text books, revision 
of syllabi. in-service training and instructional improvement. 
We tried to convert each school into basic pattern by merely 
providing a non-recurring grant, and thesystem failed. 


The fourth defect is wide and shallow planning We 
have taken up almost every item of education and tried to do 


something of everything, with the result that the meagre 
resources available to us were diluted, b:ing spreaded over a large 
area. This comprehensive planning has caused shallowness in 
the educational achievement. Hence there is the need of 
selected sectors approach. There are some sectors where total 
achievement is needed immediately, eg improving pay-scales 
of teachers, teacher education, text book production etc. 


ek N 
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ELEMENTARY EDUCATION 


Elementary Education has been ‘given priority "in the 
Sixth. plan and that 45% of the total outlay of Rs. 1986 
crores provided ` in the Sixth Plan’ has been earmarked for this 
sector. This compares very favourably ‘with the: expenditure. 
In. the previous plans, with the exception of the First Plan 
with this massive investment in elementary education, it’ is 
proposed to enrole an additional 320 lakh children “in «the 
age group of 6-14 under the system of formal and non-formal 
education. If these targets are achieved, the coverage of the age 
group to the relevant population. will ¿rise from 67% in 1977-78 
“to 87% in 1982-83. 


ADULT EDUCATION 


"A eolossal “effort «is proposed to be.made to: eradicate 
adult illiteracy among the : masses of India. Under the, ‚National 
Adult Education Programme (NAEP), it is proposed to. ‚educate 
»100 million adults in the age-group (15-35) in a period . of six 
years beginning from -1977-78. The target for the. sixth, plan 
„is to educate 65 million adults belonging to the age group 
15-35. It has been rightly suggested that the success of the 
programmes will depend upon an appropriate social environ- 
ment. sincered. motivation of adults, proper selection and training 
„af; workers, preparation of good learning materials, adoption of 
«dynamic methods of learning materials, adequate supervision and 
: guidance and constant monitoring and evaluation. The literacy pro- 
gramme is to be of a func'ional character so that it is helpful in the 
_day to day activities of the learners as also to create awareness 
_ among them about the social problems. 


While we. do not. propose to dispute the necessity of 
baving programme of this magnitude for remoying | illiteracy 
among the Indian masses, it is necessary that the ‚problems 
that its implementation would cause should be identified. 


r The foremost problem facing the success of this programme 
is that of motivation. Unless the adult education programme 
helps the learner to be better equipped to solve his 
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professional and other rohen; it would be naive to expect 
him to attend adult literacy centres and ‘to keep himself 
engaged-in educational activities after ¿he has completed the 
course ' It is necessary. that a feeling should be generated 
among the adult illiterates that it. would be in their own 
interest to: participate in the adult education programmes: 

For the organisation of- this programme, it would be 
necessary to select. a body of dedicaied workers whose approach 
is not purely. mercenary: but. who. have ideological affiliation 
with this programme. The success. of this programme will 
depend upon the extent . to which this body of « dedicated 
“workers can’be identified and put on the job. 


The question of follow-up is also very crucial to the 
success of this scheme. Unless there is a regulac follow-pp 
and feed-back the adult learners will very likely relapse into 
illiteracy, defeating the very purpose of this gigantic venture. 


“SECONDARY EDUCATION: 


The main thrust ia secondary education has been appro- 
` priately laid on the qualitative improvement, vocationalisation 
. and regulated eXpansion. 
The additional enrolement proposed for the Sixth, Plan 
„is ‚about 30 lakhs which is of ıhe same order as envisaged 
in the dth Plan (1974-79). This target may be somewhat un- 
realistic because of the increasing pressure from the elementary 
«Schools, for which. a: massive programme of expansion has been 
ei: envisaged. 


—The-emphasis:on  vocationalisation; in..order to. make 
- secondary ‘education: terminal in. characıer is a. step . in, the 
right direction. It has also been. envisaged , that secondary 
“education ‘should be employment oriented . and directly useful 
to the students.: For this purpose, vocational, education facilities 
"in various institutions. ¿like 1 TI s,. Polytechnics, Agricultural 
Polytechnics, para medical choal and other vocational 4rainjag 
institutions are 10 be utilised and diversified before new training 
Programmes are established. 
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Higher Education : 


The Sixth Plan document rightly states that there -has 
teen a rapid but unplanned expansion of general higher edu- 
eation during the earlier plans. It has also been noted that 
while the enrolment in arts and commerce courses has been 
expanding rapidly the enrolment in science courses has been 
falling in proportionate terms In 1970-71, the enrolment in 
science course in Universities and Colleges excluding intermediate 
and pre-university courses was 26% of the total enrolment. 
It was reduced to 21% in 1973-74 and 18% in 1977-78. This 
phenomenon, which should engage the attention of educational 
planners. The Plan document, however does not appear to 
be much concerned about this diminishing trend. 


It has been rightly pointed out that the present trend 
in the UGC funding in favour of central universities and those 
universities where centres of advanced studies have been created 
has to change. Besides, creating wide disparities in the quality 
and standards in different universities the discriminatory financial 
policies adopted by the UGC have led to lop-sided growth of 
higher education. The proposals about the restructuring of the 
UGC in order to makeit a more effective instrument of the 
Central Government for the qualitative improvement of higher 
education is also a step in the right direction. 


The Sixth Plan makes a very bold attempt to give higher 
priority to elementary and adult education prosramme, which 
have been neglected with Previous plans. It emphasises quali- 
tative improvement of secondary and post-secondary education 
and seeks to place a moratorium on the unplanned prolifera- 
tion of institutions All these steps are in desirable direction 
and if implemented, will help in connecting the imbalances 
that have characterised the development of education in the 
previous plans. 
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(in contrast to the product) why are we so concerned with 
communication in educational administration? One. reason is 
that communication is the only method of transmitting directions 
instructions, suggestions and feelings. Another is that it helps 
us to achieve some of the needs as individuals. Further 
communication is a form of catharsis-it enables us to get 
‘rid ‚of tensions, to be spiritually renewed, and to eliminate 
personal. problems and complexes by bringiñig” them out into 
the open. Further there is evidence to indicate a positive 
relationship between the morale of the faculty of an institution 
and the adequacy of communication (Arnold, Barry and Lonsdale), 


One of the causes of distortion in the communication 
process arises from the differences in semantic ability. It has 
been estimated that about 80 percent of Words in English 
Language are non-technical and have more than one meaning: 
the 500 most commonly used words have 14,000 dictionary 
definitions. Semantic differences exist between the vocabularies 
of the old and young people. of people in different areas, 
jobs, careers and so forth clearly these differences account for 
a great deal of distortion. One of the reasons; for instance, 
of the “Hot Line” between Washington and Moscow is to 
share meaning and actions that otherwise might be ici 
to considerable distortion. | | 

One way to eliminate barriers in communication is to 
create a situation in which each of the different parties comes 
to see the others’ point of view. ‚This perception of how 
another understands or feels is called Empathy. Empathy is 
: opposite of projection which means we impose our own 
- thoughts. aad feelings upon others. | 


One way of ‘classifying Ccommbnication © process. © is 
labelling it vertical or horizontal. Horizontal communication 
occurs among equals, peers for co- ‘Ordination | and ‘sharing of 
experiences and ideas. Vertical communication is further 
Classified into two types=downward (from: the: ‚superior to the 
subordinates) and upward (from the subordinates:to:the Superior) 





